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ON THE ISSUES OF FOREIGN LANGUAGE TEACHING METHODS

Abstract. This article provides an analytical overview of four prominent methodologies in
foreign language instruction: the grammar-translation method, the audiolingual method, the direct
method, and the communicative method. Each approach is delineated through its defining
characteristics and pedagogical strategies. Scholarly perspectives are incorporated to offer a critical
assessment of the theoretical and practical implications associated with each method. The grammar-
translation method centers on the development of reading and writing skills through the study of
grammatical rules and vocabulary. In contrast, the direct method advocates for immersive oral
communication and inductive language acquisition. The audiolingual method emphasizes habit
formation through structured repetition and memorization, whereas the communicative method

HCZVKO@O'M@WZO@M‘!HMIZ HCYDHAJL

306



Ileoazoziuna nayxa i océima XXI cmonimms, Ne 4 (2025)

prioritizes functional language use, focusing on authentic interaction and the development of
communicative competence. Through the comparative examination of these methodologies and the
integration of expert commentary, the article elucidates the respective contributions and limitations
of each approach within the context of foreign language pedagogy.

The article describes that the direct method offers an effective, communication-centered
strategy for foreign language learning, particularly beneficial for more advanced learners or those
with specific practical goals such as travel or business. Despite its advantages, it is often more
effective when used in conjunction with other methods that provide explicit grammatical support,
while the audiolingual method was widely adopted in past decades and remains effective for
developing basic practical and communicative skills, especially in oral proficiency, it has limitations
in fostering comprehensive language development. Its focus on listening and speaking makes it
particularly useful for learners aiming for specific, situational language skills such as for travel or
business. However, the method’s narrow focus and emphasis on repetitive practice mean it is best
used in combination with other approaches that support reading, writing, and grammatical
understanding to ensure a well-rounded language education. The article also supports the idea that
the communicative method remains central to discussions in language teaching, demonstrating its
growing importance and continuous evolution in educational settings.

Keywords: foreign language, method, Linguistics, language learning, language teaching.

Problem statement. In today’s globalized world, the acquisition of foreign
languages has gained significant importance due to the increasing demand for
international communication. As a result, many individuals pursue language learning
to enhance their ability to interact across diverse contexts. A variety of teaching
methods have emerged to address this need, each offering distinct features and benefits.
This article provides an overview of four such language teaching methodologies,
outlining their main characteristics.

Recent publications analysis. The grammar-translation method has been the
subject of considerable debate among scholars. Critics argue that its heavy reliance on
grammar and translation limits the development of communicative abilities,
particularly in speaking and listening. Nonetheless, some educators recognize its
structured and analytical nature as a valuable foundation for more advanced language
learning. For instance, C.Eliot defended the grammar-translation method, viewing it as
the most effective approach for language instruction [3, p. 21-22]. He emphasized the
centrality of grammar in mastering a language and regarded translation as a powerful
tool for fostering comprehension and the ability to produce accurate texts in the target
language. In contrast, S. Krashen strongly criticized the method, contending that it fails
to cultivate effective communicative competence. He maintained that language
acquisition is most successful when learners are exposed to the language in meaningful,
real-life communicative contexts, rather than through isolated grammar instruction and
translation exercises, which may lead to mechanical and superficial learning [7, p. 99-
100]. I. Henderson offered a more balanced perspective, suggesting that the Grammar-
Translation Method can serve as a beneficial complement to more communicative
approaches. According to his view, for learners who possess a basic proficiency in the
language, this method can reinforce structural understanding and support the
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consolidation of existing knowledge [5, p. 33-34]. In sum, scholarly perspectives on
the Grammar-Translation Method remain divided. While some see it as an effective
tool for developing grammatical accuracy and translation skills, others argue that it
does not adequately support the development of communicative competence.
However, there is a general consensus that, when integrated thoughtfully with other
methods, it can still hold pedagogical value in modern language instruction.

The purpose of the article is to offer deeper insight into their pedagogical
implications. The perspectives of various scholars have also been incorporated.

Presentation of the basic material. The grammar-translation method is one of
the most traditional approaches to foreign language instruction, having been widely
practiced across Europe in the 19th century. Its primary objective is to develop
learners’ written language skills, with a particular emphasis on grammatical structures
and vocabulary acquisition. The method follows a structured process involving the
analysis of texts in the target language, translation into the learner’s native language,
and ultimately, the production of texts in the foreign language.

Instruction begins with the systematic presentation of grammar rules, introduced
in a logical sequence from basic to more advanced concepts. These rules are reinforced
through translation and text analysis activities, allowing students to apply and
consolidate their understanding. Subsequently, learners engage in translating authentic
foreign-language texts into their mother tongue, a practice that enhances their ability
to comprehend and interpret meaning while simultaneously expanding their
vocabulary.

The final phase encourages learners to produce written or spoken output in the
target language. This component supports the development of both written and oral
communication skills and contributes to the gradual attainment of fluency.

The direct method is among the earliest approaches to foreign language
instruction and is distinguished by its focus on oral communication and exclusive use
of the target language from the outset of the learning process. This method aims to
replicate the natural acquisition of a first language, prioritizing listening and speaking
before introducing reading and writing. Its central goal is to enable learners to use the
foreign language effectively in real-life, everyday situations, thereby enhancing their
communicative competence.

Fundamentally, the direct method advocates for teaching language through
meaningful and relatable contexts. Teachers rely almost entirely on the target language
in the classroom, minimizing the use of students’ native language to promote
immersion. Through contextualized interaction, learners acquire vocabulary and
grammatical structures in an intuitive and practical manner.

One of the key strengths of the direct method is its ability to create an immersive
and engaging learning environment, which can significantly boost student motivation.
It is especially well-suited for modern spoken languages such as English, French, and
Spanish. However, this approach also has its challenges. Objective assessment of
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student progress can be difficult, and beginners may find it hard to follow lessons
conducted entirely in a language they have yet to understand.

Various scholars have contributed to the discourse on the direct method. M.
Berlitz, a prominent proponent, emphasized that speaking should be the starting point
of language learning, not reading or grammar study [1, p. 16-19]. M. Swan
acknowledged the method’s usefulness in developing communication skills but
maintained that grammar remains necessary for deeper language comprehension [10,
p. 49-50]. J. Richards and T. Rodgers recognized the method’s strength in promoting
communicative competence, though they noted its limitations for beginners and those
who require more structured grammar instruction [9, p. 176-178]. Similarly, H. Brown
viewed the method as valuable for offering authentic communication experiences but
cautioned against relying on it as a standalone approach [2, p. 120-121]. J. C. Richards
and T. Rodgers also highlighted its effectiveness for learners with practical language
goals but recommended integrating it with other methods to ensure a well-rounded
language education [9, p. 176-178].

The audiolingual method was a prominent approach to foreign language teaching
during the 1950s and 1960s, renowned for its emphasis on repetition, memorization,
and intensive practice of oral and listening skills aimed at developing communicative
proficiency. It was initially developed to meet the demands for rapid foreign language
acquisition in the United States during World War I, particularly for military,
diplomatic, and commercial purposes. Inspired by behaviorist linguistics, the method
assumes that language learning is a process of habit formation through repetitive
practice and conditioning.

The foundation of the audiolingual method lies in imitative learning and
intensive repetition of commonly used dialogues and language patterns. Students are
exposed to these patterns through listening exercises and are expected to repeat them
until they can produce them with fluency. The primary goal is to cultivate automaticity
in language production and comprehension, helping learners to speak and understand
the target language with ease. The method prioritizes oral over written language skills,
often delaying the introduction of reading and writing until oral proficiency is
achieved.

One of the key strengths of the audiolingual method is its intensive focus on
practice. This repetition fosters fluency in speaking, often leading to rapid
improvement in students’ verbal communication skills. The method also has notable
benefits for pronunciation, as the constant oral drills help learners acquire more natural-
sounding speech patterns. The emphasis on listening and speaking is especially
effective in helping students understand spoken language in real-life scenarios.
Additionally, the method is well-suited for learners who aim to develop practical,
situational language skills for specific purposes like travel, business, or military
communication. Learners can quickly acquire the ability to handle tasks such as
making hotel reservations, ordering food, or negotiating contracts.
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Despite its advantages, the audiolingual method has significant limitations.
Notably, it does not place sufficient emphasis on developing reading comprehension
or writing skills. While students may become proficient in speaking and listening, they
may struggle with reading texts or producing written language. Furthermore, the
method’s repetitive nature can make lessons monotonous, which might lead to
disengagement and a lack of motivation among students, especially those who find rote
learning unappealing. The method is also highly structured and intensive, which may
not suit all learners, particularly those with different learning preferences. Some
students, particularly those with a more analytical or reflective approach to learning,
may find the constant oral drills overwhelming or frustrating.

The audiolingual method has been the subject of considerable debate among
language educators. H. Brown describes it as a practice-centered approach that places
great emphasis on oral skills and the memorization of common linguistic patterns
through repeated drills [2, p. 120-121]. J. Richards and T. Rodgers supports this
characterization, noting that the method’s focus on repetition and imitation is intended
to automate linguistic responses, thus enabling fluent communication [9, p. 176-178].
However, critics like M. Swan point out that the audiolingual method is best suited for
learners with an auditory learning preference and may not be as effective for learners
who do not respond well to auditory stimuli. Swan also suggests that the intensive oral
practice can make some students feel inhibited or uncomfortable, thus limiting their
communicative abilities [10, p. 49-50].

M. Berlitz, the founder of the Berlitz Language School, one of the institutions
that popularized the audiolingual method, emphasized its focus on pronunciation,
vocabulary, and grammar through oral drills aimed at achieving fluency. According to
Berlitz, the method’s immersive nature allows students to experience the language in
a practical, real-world context, enhancing their ability to engage in everyday
conversations [1, p. 16-19]. However, A. Howatt critiqgues the method for its
insufficient emphasis on reading comprehension and writing skills, arguing that these
areas are critical for achieving full language proficiency [6, p. 212-213]. The lack of
focus on grammar explanation also means that students may not fully understand the
structural rules of the language, which can hinder their ability to make complex
language choices.

The communicative method is an approach to foreign language instruction that
prioritizes the use of language for real, authentic communication, rather than focusing
solely on grammar and structure. It emerged in the 1970s as a response to the
limitations of the audiolingual and grammar-translation methods, which concentrated
exclusively on the formal elements of language.

The primary goal of the communicative method is to develop students’
communicative competencies in both comprehension and production, enabling them to
engage effectively in everyday interactions. Teaching is centered around task-based
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learning, where students engage in practical, meaningful projects that can be completed
individually or in groups.

A key feature of the communicative method is the incorporation of real-life
communication scenarios. The materials used are drawn from genuine everyday
contexts, such as casual conversations, business exchanges, and professional
correspondence. Classes are predominantly conducted in the target language to
Immerse students in the linguistic environment, allowing them to practice the language
as much as possible. Another significant aspect is the focus on student interaction.
Classroom activities are designed to encourage collaboration, enabling students to
communicate freely with their peers and receive constructive feedback from both
classmates and instructors.

Several prominent scholars have shared perspectives on the communicative
method’s significance in foreign language teaching. J. Harmer views it as a pivotal
development, noting its task-oriented approach and student-centered learning [4, p. 12-
14]. J. Richards, and T. Rodgers assert that the communicative method sees language
as a tool for real communication, allowing students to practice in authentic contexts,
thereby boosting their confidence in using the language [9, p. 176-178]. D. Larsen-
Freeman highlights the method’s flexibility, emphasizing its adaptability to various
teaching environments [8, p. 164-166].

Conclusions and further research prospects. This article explored four
different approaches to foreign language learning, along with insights from linguists
regarding their effectiveness in language instruction. Each method has distinct
strengths and weaknesses, and it is crucial for language instructors to understand these
traits when selecting the best approach for their students. Furthermore, these methods
should not be regarded as incompatible but rather as complementary. Teachers can
integrate various techniques and strategies to meet the intended learning outcomes. The
most suitable method will depend on the specific learning context and the individual
needs of the students. Ultimately, the primary goal of foreign language teaching should
be effective and meaningful communication, and methods should be used flexibly and
adaptably to achieve this goal.
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AHoranisg. CTaTTs IpUCBSYEHA aHAIITUYHOMY OTJISIAY YOTUPHOX MPOBITHUX METOAOJIOTIHN y
BUKJIa/IaHHI 1HO3EMHHUX MOB: I'paMaTHMYHO-TIEPEKIaJHOTO0 METOAY, ayAlOJiHTBAIbHOTO METOMY,
MPSIMOTO METOJy Ta KOMYHIKaTUBHOTO MeToy. KojkeH miixig okpecaeHo uepe3 Horo BU3HavaIbH1
XapaKTepUCTUKHM Ta MeNaroriydi crpaterii. I'paMaTHUHO-TIEpEeKIaAHUNA METOJ| 30CepeKeHUH Ha
PO3BUTKY HAaBUYOK YMTAHHS Ta MHUCbMa Yepe3 BUBUYEHHSI IpaMaTHYHUX IMPABUJI Ta CIOBHUKOBOIO
3armacy. Ha mnpotuBary npomy, NOpsMUIl METOA Hajgae IepeBary YCHOMY CIIJIKYBaHHIO Ta
1HyKTUBHOMY 3aCBOEHHIO MOBHU. AYIIOJIHTBAJIbHUM METOJI HAroJionrye Ha (opMyBaHHI 3BHUYOK
gyepe3 CTPYKTypOBaHE MOBTOPEHHS Ta 3araM’sTOBYBAaHHS, TOMI K KOMYHIKaTUBHMH METOJl Hajae
piopuTeT QYHKIIOHATILHOMY BUKOPHUCTAaHHIO MOBH, 30CEPEIKYIOUNCh HAa AaBTEHTUYHIN B3a€EMO/I1i Ta
PO3BUTKY KOMYHIKaTUBHOI kommeTeHuii. [II1sxoM MOpiBHAIBHOIO aHai3y IIMX METOOJOrii Ta
1HTerparii KOMEHTapiB €KCIepTiB, CTATTS PO3IJIsAAae BIANOBIIHI epeBard Ta OOMEKEHHS KOKHOTO
METOAY B KOHTEKCTI HaBUaHHsS 1HO3EMHHUX MOB. Y CTaTTi OIHUCAHO, IO MPSMHI METOJ MPONOHYE
e(eKTHBHY, KOMYHIKallI{HO-OPIEHTOBAHY CTPATETil0 BUBUEHHS 1HO3EMHUX MOB, OCOOJINBO KOPUCHY
JUIs. OUTBII MIPOCYHYTUX Y4YHIB a00 THX, XTO Ma€ KOHKPETHI MPaKTHYHI L1, TaKi K MOJOPOXKI YU
O13Hec.

VY cTaTTi TakoX MiATBEPIUKYETHCA 171 MPO Te, 110 KOMYHIKATUBHUN METOJ 3aJIMIIA€THCS
LHEHTPAJIBbHUM Y AUCKYCISIX HI0JI0 BUKJIAJaHHS MOB, IEMOHCTPYIOUH HOT0 3pOCTal04yy BaXJIUBICTh Ta
MOCTIMHY €BOJIOIIIO BiAMOBIAHO /10 OCBITHIX YMOB.

KuaruoBi cioBa: iHO3eMHa MOBa, METOJIMKA, JIIHTBICTUKA, BUBUYCHHS MOBH, BUKIIQJIaHHS
MOBH.
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